C g co-operatives
and mutuals
canada

J—

)
-
e
“_

NEEDS ASSESSMENT FOR

CO-OP SPECIFIC
EDUCATION AND
TRAINING

¢ DUGUID IRECUS
b Insitut de rec ot d'éducation
es cooj les mutuelles

de I'Uni le Sherbrooke

CONSULTING

2017







CCOD

NEEDS ASSESSMENT FOR

CO-OP SPECIFIC
EDUCATION AND
TRAINING

2017
o'( DUGUID IRECUS
CONSULTIN S
de |'Université de Sherbrooke

e




IAN MACPHERSON




Context!

e The 5th principle reyuires the co-operdutive sector 1o provide
educution und fraining for members, employees und to inform
the public.

o Different educution und truining is needed for munugyers,
directors, members, und employees.

e There is u luck of clurity ubout where munugers, directors,
employees und members dre getting co-op specific education
or training.

e There is u lack of clurity aubout whether there is interest in co-op

specific educution or training.

e There is u lack of clurity regurding the content and delivery
of co-op specific educution und fraining.

1 Claude-André Guillofte and Fiona Duguid would like to thank the Higher Education Task Force
for their support and oufreach fo their nefworks. We would also like to thank Carole Hébert and
Josée Charbonneau for their aftention fo details, and the research participants for their time and
thoughtfulness. Finally, a special thank you fo CMC for the funding fo conduct the needs assessment
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Recent  sftudies around  co-operafive
education and fraining have described
fhe co-operafive educatfion and fraining
context from the supply side. In the past
decade a variety of co-operative education
programs were developed and launched in
Canada. Most of these were post-graduate
(degree or cerfificate) programs. Some had
a specific focus on co-operatives (e.g., the
MA program atf Saint Mary’s University, the
MA program at University of Sherbrooke, the
cerfificate program at York University, the
inferdisciplinary PND program atf the University
of Saskatchewan), while othershad a lbbroader
‘social economy” or community economic
development” focus (e.g., the MBA program

af Cape Breton University).

From a study completed in 2014, graduates
from the university programs which are
dedicated to the co-operafive model
have a good level of program satisfaction.
Additionally,  65% of graduates  from
co-operative education programs feel they
have a significant or moderately significant
impact on their co-operative’s performance.
While the co-operatfive sector has provided
support for some of these programs and
fhere is o good level of safisfaction exifing
the programs, the programs have trouble

attracting a significant number of students
(especially vis-O-vis the size of the sector
and the number of students in conventiondl
business programs). There are fewer than 100
studentsin Canadataking ahighereducation
program focused on co-operatives.®  Yef
using the most recent information from the
Government of Canada, in 2012 there were
/7,906 non-financial co-operatives in Canada
spanning all provinces and territories with
86,272 ful-ime and part-fime jobs 4 Adding
the financial co-operatives, in 2012 there
were just over 8,225 co-operatives in Canada.
Compounded to this, we have seen the
gradual disappearance of co-operation as
a model in economics and business schools
curricula®, yet there are 110,000 business
school graduatest in Canada every year.

Another major supplier of educatfion and
fraining are the co-operatives themselves, as
well as associations and federations offering
seminars and workshops o target audiences
which are first managers/executive directors,
followed by board members? While nof
specifically within the formal higher education
realm, fhe ongoing educafion by the
co-operafive secfor of ifs managers and
poard memiers is an important piece of the
education and fraining puzzle.

2 Miner, K. and Guilllotte, C.A (2014). Relevance and Impact of Co-operative Business Education On line: hitps://www.usherorooke
ca/irecus/fleadmin/sifes/irecus/docurnents/pertinence_impact_education_enfreprise_coop/apport_final_en.paf

3 This number is an approximate fofal formulated from a count of students in current co-operative specific university programs

4 Innovation, Science and Economic Development Canada. (2016). 2012 Co-operatives in Canada. Government
of Canada. Offawa. hitp://www.ic.gc.ca/eic/site/693 nsf/eng/h_00116.ntm

5 Weloster, A., & Walton, J. K. (2012). Infroduction. Business History, 54(6), 825-832

6 Pan-Canadion Standard Classification of Education (PCSCE) (2016) Classification of Instructional Programs, Primary Grouping (CIP_
PG) - Business, Management, and Public Administration. hitp://wwwb statcan.ge.ca/cansim/a26. Accessed October 28, 2016

7 Hancock, E. and Brault, A. (2015). The fifth principle in action: Mapping the co-operative educational Initiatives

of Canadian co-operatives. Centre for the Study of Co-operatives. University of Saskatchewan




There is also a broader context in which this
needs assessment can be located. This is
fhe changing nature of the economy and
the stafe over the last several decades. The
economy has been characterized not only
by trade liberalization but also by the digital
revolution, which has transformed entire
industries, giving rise to a wide variety of new
products and services, while making other
sectors virfually olbsolete, For its part, the state
has withdrawn significantly in recent years
from its support for social service funding and
job fraining and creation, while encouraging
the privafe sector fo play a greater role in
these areas. Higher education has also been
affected by these reforms, including suffering
significant  budget cutbacks and being
charged with playing a more significant role
N business education and fraining, across o
full range of its programs (not just in business
schools). Additionally, the higher education
sector is increasingly looking to provide
sfudents with more tangible,
learning opportunities in businesses (e.g.,
placement programs, infernships, ‘co-op
programs”), as well as playing a significant
role in incubation and support for Nnew
enterprises (especially in new fech areas, but
also in local economic development).

‘hands-on”

To look more deeply at this context, CMC'S
delegates voted unanimously in favour of @
resolution fo develop a sfrafegy on Higher
Education for Co-operatives in Canada. A Task
Force, composed of academics from a number
of universifies and co-operative practitioners
from co-ops and federations, was formed fo
iNnvestigate the higher education situation for
co-operatfives. The Task Force agreed a needs
assessment should be conducted.

The reasons leading fo the resolution and the
launching of a needs assessment were further
confirmed by the respondents of the needs
assessment research study. /0 percent of the
respondents to the members and employees
survey have taken co-op specific education
or fraining on the co-operative model. And
59% of those respondents stated they were
generally satisfied with the program or course
taken. In terms of managers and directors,
60% of interviewees have taken co-op specific
educafion, most of which is offered through
their co-operative (in-house). Only 17 percent
(5) of managers and directors have faken a
university course with co-operative confent,
This could e university programs or courses
taken part time or full fime, undergroduate
or graduate, on-line or in person, or of any
length. For employees and members, /0
out 260 have taken a university course with
co-operative content and /1% of them are
generally safisfied.

Co-op Specific Educution und Truining 2017

3

e




Among the memibers and employees who
have not taken any specific education
or fraining program or course on the
co-operative  model, the most important
reasons submitted are the lack of awareness
of programs offered (33%), and unavailability
(26%). A minority of respondents mentioned
the irrelevance of a program dedicated 1o
co-operatives for their career (8%) or their
work (10%). For managers and directors,
awareness was nuanced depending on
indusfry and region. For example, the
Credit Union Directors Achieverment (CUDA)
program was mentioned by inferviewees
from credit unions, buf Not by anyone else.
Of the university programs listed (in order
of frequency IRECUS, SMU, UQAM, York,
USask) many were named because of the
geographic closeness fo the interviewee.
However, managers and directors are more
familiar by far with in-house training than
programs or fraining offered externally.

Interestingly, 64 percent of respondents to
the survey (members and employees) do
feel there is a wilingness to enhance co-op
knowledge and skills within their co-operative.
Also, 60 percent of respondents reported
that co-op leaders support enhancing
co-op knowledge and skills within  their
co-op. In ferms of managers and directors,
40% identified co-op specific education or
fraining would be helpful o them in order
to provide a competitive edge, to infernalize
co-op values and principles, tfo help with
iNnferpersonal issues, and fo provide the
asics of co-operatives.

Given this context, what does the co-operative
sector need in terms of co-op specific higher
education and fraining?

This executive summary reports the resulfs in
three sections:

1. Co-op specific educution und fraining heeds of employees und members;

2. Co-op specific educution und truining heeds of munagers und directors;

3. Key findings und hext steps towards u strateyy.




METHODOLOGY

A mixed methods approach was used to get af the heart of co-op specific education
and fraining needs.

To begin, a focus group of co-operators (approximately 100) was held at the 2016
CMC Congress. The information gleaned from this activity was key to focussing the
inferview guide and survey tool, as well as securing participants for the study.

371 respondents filled in the survey. Among those respondents, 99 identified as being
members only, 148 as being employees only, and 123 as being both member and
employee. We present the results as two different samples: all those who identified as
memibers and both (271 respondents) and all those who identified as employees and
both (222 respondents).

28 interviews were conducted with those who identified as managers (21) and
directors (12) from all industries, fypes and sizes of co-operatives, as well as regions
across Canada. Special attention was paid to where the inferviewees are in terms of
their career. This provided insight info the similarities and differences for managers and
directors, including the multiple hats people wear as managers and directors as is the
case for many who work in worker co-ops, as well as the interviewees who have both
roles in different co-operatives.

Co-op Specific Educution und Truining 2017 5
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Employees and Members
Co-op Specific Education Needs

EMPLOYEES

Amongthe2/1 employees surveyed, 196 (72%)
have faken a specific education or fraining
program or course on the co-operative model.
More than ftwo thirds of those employees
(124/182) who have taken co-op education
or fraining are generally satisfied. The results of
the study among employees who answered
the survey are presented in three sections:
iNnterests/moftivations, confent and delivery of
co-operative education and fraining.

Interests/Motivations

More than two-thirds of respondents show a
high inferest (/0%) in co-op education and
fraining in order to gain co-operative skills or
knowledge. The confradiction comes then
when only 34% of respondents indicated
that they encounter situations where co-op
knowledge or skills would help them fo
address the issues in their work.

The following fable lists the most popular reasons for respondents to register for co-op-specific
education or fraining. The answers for the most part are fo e expected; for example, a lof of
inferest is in the program objective and the length of program. It is notfeworthy that respondents

have identified an inferest in credentials or cerfificates.

REASONS FOR REGISTERING FOR CO-OP SPECIFIC EDUCATION OR TRAINING

REASON

Progrum Objective

Lenygth of progyram or course
Price

Locution

Facilitator

Incentives from employer

Certificute of completion

Acudemic credentidls

PERCENTAGE OF EMPLOYEES WHO CHECKED
IMPORTANT, VERY IMPORTANT OR IMPERATIVE

3%
86%
81%
/8%
/2%
66%
55%
42%




When asked specifically if  academic
credential is important, very important or
imperative in their choice to register for o
program, only  33%

whereas, 55% answered fthat a cerfificate

answered  posifively;

was imporfant. According fo respondents,
the official recognition of the knowledge
and skills is the main reason explaining the
importance of the acoademic credentials
and/or a cerfificate. Expoanding the range of
career prospects comes second.

58 percent of employees stated they would be
wiling to pay for co-op-specific education or
fraining.

When asked how important ftheir co-op
specific education and fraining is with respect
to their professional life, employees were fairly
consistent that it was important across the
poard. Improving the performance of the
co-op topped rounded out the top, followed
by helping to effectively complete your work,
and then helping to advance your career.

IMPORTANCE OF CO-OP EDUCATION AND TRAINING TO PROFESSIONAL LIFE

ASPECTS OF PROFESSIONAL LIFE

In helping you to effectively complete your work

In helping you udvunce in your cureer

In improving the performunce of your co-operautive

Content

Thefollowingfivetopicsinco-op specific programs
and fraining for employees were identified as the
most important (in order of priority):

o Co-operdtive identity
e Co-operutive struteyic leudership

o Co-operutive yovernunce und
decision mukiny

e Member purticipution

e Co-operutive orgunizationdl
structure and function

PERCENTAGE OF EMPLOYEES WHO CHECKED
IMPORTANT, VERY IMPORTANT OR IMPERATIVE

/7%
65%
84%

As will be presented, these education or
fraining topics emerge fime and again for all
target audiences.

Co-op Specific Educution und Truining 2017
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Delivery formut

The responses regarding where employees
would prefer to take education or fraining
suggest interest in in-house training or from
the co-op sector. In-nouse training is defined
as offered by their co-operative, whereas,
Co-0p sector means offered by a co-operative
federation or a provincial association. While
not everyone is inferested in the university
experience, 21% have acknowledged that
they are curious about what universities offer
for co-operative education and fraining.

MEMBERS

Among the 222 members surveyed,
157 (72%) have taken co-op specific
education or fraining. Concerning their
level of safisfaction, 5/% (?0/157) consider
themselves generally safisfied. 62% (79/128)
have faken o program or course when
becoming a member of a co-operative.
The results regarding the memtbers are
presenfed in three sections: interests/

motivation, confent and delivery format.

e In-house: 41.59%
o Co-op sector: 37.82%

e University/Colleye: 20.58%

When asked in what other ways co-op-specific
education or fraining could be delivered that
would be more appropriate, employees chose
‘Occasional co-operafive learmning  acftivities
for members and employees” and “In person
attendance” as their favourite responses.

Interests/Motivation

127/188 (68%) of members who answered
the survey are inferested, very infterested or
even extremely interested in taking co-o0p
education or fraining program fo help gain
Co-0p specific skills or knowledge.

fable lists  the
influencing members the most o register for

The following reasons

co-op-specific education or training. Similar
to employees, there are no outlying answers
that beg explanation, except the credential
and certificate reasons.




REASONS FOR REGISTERING FOR CO-OP SPECIFIC EDUCATION OR TRAINING

REASON

Program Objective

Lenygth of progyram or course
Price

Locution

Facilitator

Incentives from employer
Acudemic credentidls

Certificute of completion

When asked specifically about credentials
34% of memlbers consider it important or very
important (not imperative). The main reason
identified to explain the importance of the
academic credential is the official recognition
of the knowledge and skills. Expanding the
range of career prospects comes second.
Hand in hand with credentializing, 55% of
members indicated that a certificate  of
complefion offered by the sector or their
co-operative is important. The main reason

PERCENTAGE OF MEMBERS WHO CHECKED
IMPORTANT, VERY IMPORTANT OR IMPERATIVE

3%
81%
82%
81%
/5%
60%
60%
52%

again is that it provides official recognition of
the knowledge and skills of the respondent.

When asked how important their co-op
specific education and fraining is with respect
to various aspects of their professional life,
memibers answered fairly uniformly (not unlike
the employee responses). It is inferesting that
members feel learning more about their
Co-op could advance their career, even a
litfle bif, when they do not necessarily work in
the co-op sector.

IMPORTANCE OF CO-OP EDUCATION AND TRAINING TO PROFESSIONAL LIFE

ASPECTS OF PROFESSIONAL LIFE

PERCENTAGE OF EMPLOYEES WHO CHECKED
IMPORTANT, VERY IMPORTANT OR IMPERATIVE

In helping you to effectively complete your work 76%
In helpinyg you udvunce in your cureer 60%
In improving the performaunce of your co-operutive 84%

Co-op Specific Educution und Truining 2017 9
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Interestingly, 65% (107/174) members would
e willing to pay for co-op-specific education
or fraining.

To the qguestion: "How important was your
co-op-specific education and fraining with
respect to you becoming and contfinuing to
be a member?’ 53% considered their tfraining
as important.

Content:

The following five fopics in co-op specific
education and fraining were identified as the
most important (in order of priority):

o Co-operutive governunce und
decision mukiny

o Co-operdutive identity
o Member participation
e Co-operdutive struteyic leudership

o Co-operutive orgunizationdl
structure and function.

These are the same for employees.

These findings suggest some key conditions
for members to take co-op specific education
and fraining. These include training objective,
length, price, location, facilitator, incentives
from employer, and career advancement,
which are similar answers to employees.

Delivery formut

The responses regarding where members
would prefer fo take co-op specific education
or fraining:

e In House: 34.59%
e Co-op sector: 39.46%
e University/Colleye: 25.95%

The percentages are similar to employees,
except that members prefer fraining 1o come
from the co-op sector. When asked what are
there other ways co-op-specific education or
fraining could be delivered that would be more

appropriate, members, like employees, indicate
‘Occasional  co-operative  learning  activities
for members and employees” and "IN person
attendance” as their favourite responses.




Managers and Directors Co-op
Specific Education Needs

As presented earlier, 40 percent of managers
and directors stated they would find co-op
specific education or training helpful. This
only presents part of the picture as 25% stated
they did not think it was necessary. A more
nuanced look at these answers presents,
especially for managers, a sfruggle between
wanfing higher educafion that was co-op
specific but also fransferable to other sectors
as well as the notion that the daily operatfions
of a co-op are not really that different to
warrant co-op specific fraining. About 60% of

iNnterviewees expressed the need for co-op
specific confent fo be inserted info the
pbusiness school curriculum more effectively.

The inferviewees were asked whether they
encounter any challenges that co-op specific
education or fraining would help with, The
array of challenges discussed represents
the life cycle of co-operatives, the changing
economic and social context co-0ps work in,
and the particular operations, planning and
leadership issues for co-ops.

CHALLENGE FREQUENCY
Goverhunce Q
Co-op vulues und benefits 5
No challenges 5
Leudership 4
Externdal contextuul chunhyges 3
Member enguygement 3
Good interndl traininyg 3
Legdl issues 3
Roles of munuyement und bourd 3
Accounting 3
Lack of awdareness of co-ops 2

CHALLENGE FREQUENCY
No resources 2
Bourd work 2
Sales 2
Industry specific issues 2
Financiny 2
Start up 2

Lack of peer to peer connections 1
Succession planhing 1
Operutions 1
Risk ]

Innovution 1

Co-op Specific Educution und Truining 2017
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In particular, both managers and directors
reported that governance was one of the
biggest challenges for their co-op. Interviewees
felt that governance required co-op specific
education or training.
acknowledged that they have taken generic
director fraining or programs to fill in their
knowledge gaps. The ofher big challenge
voiced was co-op values and benefits, which
speaks fto daily operations, governance,
employee management,
engagement. Not to go unrecognized, five

Some directors

and  member

people did stafte that they did not encounter
any challenges they could not tackle.

Given these challenges, it is not a huge leap 1o
understand why managers and directors have
identified the educutive needs for the medium
und lony term. Governance fraining from how
fo run a meeting to responsibilities of a director
fo how to work with- management to co-op
specific boards are all needed. How fo invest
IN the culture of a co-op, which includes such
fopics as creating an idenfity, markefing the
difference, promoting great workplaces, Iving
the mission and vision, values, and imparting
the big picture was also identified. Managers
and directors are also concerned about how
fo best foster responsible co-op employees and
direcfors; having knowledgeable and skilled
people in the co-op. They also isolated good
fraining or education as a need, which leads
to supporting sound management skills and
INcreasing awareness  about  co-operatives
within employees, members and the general
public. Importantly managers and directors
spoke abouf the need for beffer sharing
between co-operatfives and co-0p peers. As

one manager stated, "A community of practice
Is Not in existence for co-ops. This would help to
create lateral or peer to peer connections”.

Thus far a context has been presented
including what co-op specific education and
fraining managers and directors have taken,
their awareness of co-op specific education,
and the challenges they currently encounter.
What do manaogers and directors reveal
when asked about what they need in terms
of co-op specific education or fraining?

As identified by managers and directors,
fhere is no silver bullet for good co-op specific
educution or truining. Instead what emerges
s o set of churucteristics that should be
taken info account when designing or
implementing co-op  specific  education.
The content, farget audience and delivery
mechanism needs o be taken info account.
The delivery mechanism (i.e., webinar, in
person, classroom, online) does not matter
so long as it is appropriafte for the content.
Managers and Directors want meaningful
fraining, do not want fo waste their time, and
for the most part want to have a deeper
connection with their peer group In fthe
CO-0p or co-operative sector. They want it fo
e quickly operational, to be gender equal,
available and accessible to all ages, a mix
of theory and practice, and for the content
to be current and vital. They want "co-op
specific education to produce professional
business people for co-operatives”. They do
not for the most part want 1o go fo university,
even virtually, but want in-house educafion
or fraining by seasoned, knowledgeable
content experts with co-op experience and




adult education facilitation skills. Many are
looking for some form of nonformal or informail
learning plan for co-op specific education,
which focuses on the knowledge and/or skills
they need fo do their job. One inferviewee
called this a “tracked learning journey”. As
an individual they are willing to pay as is their
co-op If they can see the value in doing if.
Co-op specific tfraining can e a one-off on
a partficular needful topic (i.e., governance,
member engagement, co-op difference,
finances, innovation, values, co-0ps working
with  co-ops, or communications) or a
program of sorfs over a couple of years.
Managers and directors want to make
meaningful connections with  their peers
across the co-operative sector as a part of
COo-0p specific education and training.

When asked about outcomes of co-op
specific education, managers and directors
were dedicated to a particular co-operafive
aesthetic. At the individuudl level, it should be
working towards making better individuals by
iNncreasing fechnical knowledge and skills,
developing better citizens, and strengthening
their belief in the co-operative advantage.
As one inferviewee stated, "if employees are
informed then they will be inspired”.

At the co-operdtive level, co-op specifc
educatfion or fraining is working on a number
of fronts. First and foremost, it should help fo
make better businesses (I.e., enhance social
and economic value, promote local jobs
and befter workplaces, and advance the
co-op difference through being a successful
business). In other words, the “recognition of
the potential of collective entferprises”. Hand

iNn hand with this, co-op specific education
should also be developing bettercommunities
through promoting local economies, high
social and economic value, peace building
and just workplaces. As one inferviewee
stated, "Co-ops are good economics.”

Also af the co-op level, educatfion and
fraining
petter partnerships and collaboration. For
example, managers and directors falked
about improving co-op o co-op frade and
connection, co-operative  fo
college/high  school partnerships,
employee to co-op employee mentoring and
peer networking, and deeper relafionship
building between big and small co-ops. There
should be better awareness of co-operatives
for the membership, employees, and general
public. Co-op specific education would also
promote  better
CO-0ps, businesses, the board, andemployees
of all types. And finally, co-op specifiic
education should fill in the gaps around
fraining and education needs for co-ops. It
should e in the mainstream curriculum of
universities and colleges and specifically in
the business schools” curriculum. And while
outfside the scope of this research, it was
apparent that participants felt co-op specific
education should start earlier in high school
and even elementary school. There should
also be central services for co-op fraining and
education offered by co-op content experts.

should expand and enhance

university/
CO-0p

succession  planning  for

Co-op Specific Educution und Truining 2017
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Main Findings

The goals of a needs assessment are threefold: first, discover the present thinking about co-op
specific education and fraining of memlbers, employees, managers and directors. Second,
discover if there is a gap in terms of what is being offered and what the farget audience needs.
Third, depending on the answer, what could fill the gap?

Clearly from the research with managers, directors, employees, and members, there is a need
and interest in and for co-op specific education and training, and the current educational
opporfunities are not well known and are not filling the need. There is room for focussing and
redefining educational opportunities. The main findings from the research are:

1. There is no silver bullet for co-op specific educution. There dlso is o ohe proyrum,
institution or course(s) that serves dll,

2. All audiences ure suvvy consumers regyurding educution opportunities and want
CO-0Op specific educution or training to be current, relevant and accessible.

3. They wunt to be inspired by the co-operutive vulues, best practices und guin
practical knowledge und skills. They ure looking to co-op specific educution
to be u chunhyge ugent that supports action, updute und chunge.

4. The relevance of co-operdtive education und training still heeds to be demonstrated.
Participants show interest and think co-operdtive educdation and training could help
their career und their co-operdtive, but do hot hecessarily feel they heed co-op
specific educution und training to solve situations in their workplace.

5. The university us u venue is hot the premier pluce for co-op specific educution
and training, even virtudlly. Participunts want in-house/co-op sector educution
or training by seusoned, knowledyeuble content experts with co-op experience
und udult educution fucilitution skills.




6. There is u driving heed for educution or training on governunce, co-op
advuntage/identity, and member engagement. There is u greut need
for practical aund technicual skills in these dreus.

7. People involved with co-operutfives wunt to connect in u meuningful wuy
to their peer yroups within their co-op und co-op to co-op through co-op
specific educution or truininy opportunities.

8. They wunt to huve better co-ops, communities, employment, workpluces,
skills and knowledyge us d result of the co-op specific education or fraining.
The transformuationdl nature of co-op specific educuation or fraining has hot
been fully embraced or advanced enough by educutors, ledrning institutions
or co-operutives.

9. Purticipunts ure lookinyg for innovutive ideus guined through co-operutive
educution und fraining in order to advunce themselves uand their employees,
CO-0ps, und communities beyond fraditiondl ideds about co-operdatives and
in order to be leuders in their industry.

10. There will always be people who do hot wunt or need co-op specific educution
or fraining.
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Next Steps

Armed with the findings of this needs assessment, a scan of what the sector offers in ferms of
IN house training (Hancock and Brault, 2015)8, and a scan of what co-op content universities
offer (Fairbairn, 2016)?, plus ofher experiences and insights, the Task Force will develop a Higher
Education for Co-operatives Strategy in Canada,

The findings of this needs assessment support a number of ways forward for the co-op specific
education and fraining landscope in Canada.

e The diversity of co-op specific educuational opportunities
(i.e. individuul co-operdtives, federations, ledurning institutions, upex
orgunizations, und hetworks) are important to maintain and foster.

e Universities, colleyes und leurninyg institutions may continue to offer the current
programming, but should dlso seize the opportunity to provide educution uand
fraining programs in-house (in co-ops) by offering the services of content experts,
adult educutors und facilitators.

e Noft unlike the Credit Union Development Achievement (CUDA) program,
there is un opportunity to creute tracked leurning journeys for munugers
und directors in the hon-finuncial co-operdtive sector.

e Formulize a system of peer to peer hetworking via co-op specific educution
or training.

e The opportunities for more sharing between co-ops, federations,
leurning institutions, and apex orgunizations ubound.
* Cenfralize shared services for co-op specific education and fraining.

e Share fraining curriculum, facilitators, examples, best practices, hubs,
and marterials.

8 Hancock, E. and Brault, A. (2015). The fifth principle in action: Mapping the co-operative educational Initiatives of

Canadian co-operatives. Centre for the Study of Co-operatfives. University of Saskatchewan
9 Fairbairn, B. (2016). Postsecondary education about co-ops in Canada and the US: Hypothesis, data, action. Presented
at the Canadian Association for the Study of Co-operation. Calgary

For more information, please contact Fiona Duguid at fduguid@gmail.com,
or Claude-André Guillofte at Claude-Andre.Guilloffe@USherbrooke.ca




